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Knowledge of Palliative Care
and Advance Directives Among
Speech—Language Pathology

Students

Nidbi Mabendra and Marian Alonso

Palliative care is specialized medical care offered to persons with serious health conditions,
with the goal to relieve or prevent pain and suffering, to manage burdensome symptoms, and
to optimize as much as possible the quality of life of patients and their families (Institute of
Medicine, 2015). Speech-language pathologists (SLPs) are not always recognized as key members
of palliative care teams and speech-language pathology students seldom receive training in
palliative care. Yet, SLPs often have an influential role in ensuring that patients with cognitive-
communicative and swallowing impairments have the best possible communicative access and
quality of life, regardless of the severity of their diagnosis. The purpose of this study is to report
on 110 speech pathology students’ awareness and knowledge about palliative care concepts and
of the role of SLPs in palliative care. This study utilized a participatory design approach for survey
development to study student awareness and knowledge of select palliative care topics. Study
results revealed SLP students’ high exposure to the construct of quality of life, with notably limited
knowledge of and exposure to palliative care and advance directives. Furthermore, SLP students
frequently reported being familiar with a concept or term and yet were unable to explain the
concept accurately. These data were analyzed and offer critical insights into curriculum design for
training SLP students about palliative care. Key words: advance directives, awareness, hospice,

knowledge, palliative care, quality of life, speech-language pathology

ALLIATIVE CARE is an interdisciplinary,
specialized branch of medicine that aims
to prevent and reduce suffering while sup-
porting the best quality of life (QoL) possible
for persons coping with serious, life-limiting,
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or capacity-limiting health conditions
(Institute of Medicine, 2015). Palliative care is
considered as one of the fastest growing fields
of health care in the United States (Center
to Advance Palliative Care, 2018; Hughes
& Smith, 2014). Globally, the World Health
Organization (WHO) has estimated that
approximately 40 million people worldwide
need palliative care services, and a mere 14%
of this significant number actually receive
these services (WHO, 2018). The WHO
championed the first global resolution
on palliative care in 2014, the World
Health Assembly resolution WHAG7.19,
which placed direct emphasis on improving
worldwide access to palliative care across
health care systems, and on including
palliative care content in training for health
care professionals. With this resolution, the
WHO has explicitly recognized palliative
care as part of the human right to health
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(see Mukherjea et al., 2020 [this issue, for a
detailed discussion]).

Palliative care is a philosophy of both
person-centered and family-centered care as
well as a structured, integrated approach to
delivering care, independent of patient prog-
nosis or the need for ongoing curative treat-
ment (Ferrell et al., 2018). Palliative care
has been defined as the “multidisciplinary
and holistic assessment and management of
physical, cognitive, psychosocial and spiritual
symptoms, with the goal of alleviating suf-
fering” (WHO, 2019). Thus, palliative care
emphasizes the quality, value, and meaning
of life for patients and families; their physi-
cal, cognitive, emotional, and spiritual well-
being; and respite, support, counseling, and
bereavement services for family members.
Palliative care has been described as helping
people to live as well as possible for as long
as possible, when facing a serious, acute,
or chronic illness (American Cancer Society
[ACS], 2019; Horowitz et al., 2014).

Given the rapidly growing numbers of
older adults in the United States, and many
more adults and children living longer with
serious health conditions (e.g., cancer,
cardiovascular disease, and neurological
conditions), there has been an increasing
demand for palliative care services. Further-
more, there has been grave concern about the
rather high cost of care and poor QoL near
the end of life for many Americans (Singer
et al., 2016). In response to the growing
demand for palliative care, there has been
a rapid, continuing expansion in palliative
care programs across hospitals in the United
States in the last decade (Dumanovksy et al.,
2016; Meier, 2011). Palliative care services
are provided by an interprofessional team
that includes physicians, nurses, social
workers, chaplains, and other professionals.
Such services can be offered to patients
alongside life-prolonging treatments and are
appropriate at any point in a serious illness,
from the day of diagnosis through the end
of life (National Hospice and Palliative Care
Organization [NHPCO], 2019). Furthermore,
in order to receive palliative care services,

there is no requirement that a person must
have a terminal diagnosis, stop receiving, or
stop benefiting from disease-curative treat-
ments (ACS, 2019; Lynn, 2005; Smith, 2020).

A common misconception is that palliative
care is synonymous with hospice, or with
end-of-life (EoL) care. Palliative care is ap-
propriate at any age and at any stage in a
serious health condition and is not limited
to persons with a terminal diagnosis. Hos-
pice care is one specific type of palliative
care (Ferrell et al., 2018), focusing on care
delivered to a person to manage symptoms or
disease burden during the terminal phase of a
person’s serious illness (Centers for Medicare
& Medicaid Services [CMS], 2019; NHPCO,
2019), defined by Medicare as when there
is a life expectancy of 6 months or less
(CMS, 2019). Hospice services are typically
provided by a hospice program, making use
of a written plan for care, established and pe-
riodically reviewed by a physician in consul-
tation with an interdisciplinary team. End-of-
life care broadly applies to services provided
in the last weeks of a patient’s life (Toner &
Shadden, 2012). Other key concepts related
to a thorough understanding of palliative care
include awareness and knowledge of beliefs
about death and dying, QoL, and of advance
directives (ADs) or legal documentation of a
person’s treatment preferences in the event
of a medical emergency.

ROLE OF SPEECH-LANGUAGE
PATHOLOGISTS IN PALLIATIVE CARE

Speech-language pathologists (SLPs) are
the skilled providers who assess and treat
impairments of communication, cognition,
swallowing, and aerodigestive function. Fre-
quently serving on interprofessional care
teams, SLPs have a vital role in maximiz-
ing life participation and QoL by using
evidence-based, culturally responsive, and
patient-valued interventions. Also, SLPs rou-
tinely ensure that patients have communica-
tion supports, counsel patients and family,
collaborate with other health professionals
to address patient and family needs, plan
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goals of care, and make referrals to other
providers (Pollens, 2004, 2012). Specifically,
an SLP’s scope of practice (American Speech-
Language-Hearing Association [ASHA], 2016)
encompasses use of skilled interventions to
enable patient comprehension and commu-
nicative expression (e.g., using augmentative
and alternative communication devices), to
facilitate patient-family and patient-provider
communication, to ensure safe feeding and
swallowing, to uphold patient dignity and
autonomy, and to advocate for the rights of
critically ill and vulnerable individuals. Fur-
thermore, SLPs have a critical role in support-
ing patients on their caseloads with advanced
illness to “let go” (Vescovich, 2015) of daily
functions (e.g., eating, speaking, activities of
daily living) and of life roles that exceed
personal capacity when faced with serious
illness.

At times, there is lack of clarity and also
contention about the role of SLPs as key
members of interprofessional palliative care
teams. Given the researchers’ clinical ex-
perience as medical SLPs and as academic
and clinical educators with an interest in
palliative care, it is our perspective that
SLPs are valuable members of palliative care
teams. This position is derived from a grow-
ing, global body of evidence on the role
of SLPs in palliative care (Chahda et al.,
2020; CMS, 2019; Pollens, 2012, 2020 [this
issue]; Smith, 2020; Toner & Shadden, 2012;
Voyzey, 2014). In 2004, Pollens described the
paucity of articles detailing the role of SLPs
in palliative care. She discussed four primary
roles of SLPs in palliative care and hospice
as including (a) consultation with patients,
families, and interprofessional team members
in communication, cognition, and swallow-
ing, (b) developing communication skills to
support a patient’s inclusion in decision mak-
ing, maintaining social closeness with family
members, and fulfilling EoL goals, (c) dyspha-
gia management to facilitate patient comfort,
eating satisfaction, and pleasant feeding in-
teractions for family members, and (d) com-
municating with the palliative care team to
enhance patient care. Since then, there has

been heightened interest in this topic as also
revealed in the work of multiple contributors
to this issue.

Whereas physicians, nurses, social work-
ers, and chaplains have well-established roles
in palliative care service delivery to pa-
tients and families, it is increasingly recog-
nized that rehabilitation clinicians (i.e., SLPs,
physical therapists, occupational therapists)
also play crucial roles in addressing patient
well-being when dealing with serious ill-
ness (Barawid et al., 2015; Briggs, 2011;
Hinson et al., 2014; Javier & Montagnini,
2011; Joint Commission on Accreditation
of Healthcare Organizations [JCAHO], 2003;
Krival, 2013; Medicare Hospice Benefit—
Hospice 42 CFR§418, 2014; Pollens, 2020
[this issue]). Indeed, palliative care practices
can be delivered by any clinician in any set-
ting, per the national clinical practice guide-
lines for quality palliative care.

Based on growing published reports in
the literature in the past decade, SLPs fre-
quently have influential roles on palliative
care teams, given their training and ex-
pertise in working with medically fragile
adults and children (Chahda et al., 2017;
Costello, 2009; Hanna & Joel, 2005; Krikheli
et al.,, 2018; Krival, 2013; Mahendra et al.,
2017; Pollens, 2012, 2020 [this issue]; Puntil-
Sheltman, 2013; Roe & George, 2016; Smith,
2020; Stead & McDonnell, 2015; Stuart, 2004;
Wagner, 2008). Yet, despite SLPs in med-
ical settings frequently being on palliative
care teams, SLPs anecdotally report and re-
searchers have begun to document that grad-
uate SLP students receive little to no in-
struction or training in providing services
to patients who are terminally ill, deteriorat-
ing rapidly, or facing life-limiting conditions
(Pascoe et al., 2018; Stead et al., 2020 [this is-
sue]; Vescovich, 2015). This inadequate train-
ing for SLPs in palliative care was a motiva-
tor for this study. We wanted to assess the
awareness and knowledge of palliative care
and related concepts among undergraduate
and graduate students majoring in speech-
language pathology, with a view to using
these data to design instructional modules
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on this topic. Documenting SLP students’
baseline knowledge about palliative care and
learning about their perceptions about a com-
plex area of practice offers an authentic ap-
proach to designing responsive curricula to
better prepare SLPs for providing palliative
care services. Developing a clearer under-
standing of learner awareness, knowledge,
and dispositions before designing curriculum
or significant learning experiences is widely
regarded a principle of learner-centered de-
sign (Weimer, 2013) and a robust step to
meeting learners where they are and being
led by them in cocreating content and learn-
ing experiences (Fink, 2013; Taylor, 2014).

STUDY PURPOSE

The purpose of this study was to investi-
gate the baseline awareness and knowledge
about select palliative care concepts in un-
dergraduate and graduate majors in speech-
language pathology at two university training
programs located in the San Francisco Bay
area in Northern California. Specifically, we
wanted to document SLP students’ knowl-
edge of and familiarity with palliative care
and related concepts of hospice, ADs and
advance care planning, and QoL. We also
wanted to identify the learning contexts and
circumstances (academic or professional vs.
personal experience) in which students had
been exposed to these concepts.

METHODS

This study was motivated by both re-
searchers’ experience as medical SLPs in
acute care and longterm care settings, as
well as direct observations and reflection
that many SLPs had little to no training in
palliative care and this limited their involve-
ment and perceived self-efficacy as part of
palliative care teams. Both researchers were
also involved with The California State Uni-
versity Institute for Palliative Care (https:
//csupalliativecare.org), a national palliative
care initiative, focused on improving ac-
cess to education and training in palliative

care for educators across disciplines. Study
participants were undergraduate and gradu-
ate speech-language pathology students re-
cruited from two speech-language pathol-
ogy programs, accredited by the Council on
Academic Accreditation of the ASHA. No-
tably, both programs were located at uni-
versities, recognized nationally for their high
percentages of racially and ethnically diverse
and nontraditional (e.g., first generation) col-
lege students. Both institutions are federally
classified as Hispanic-Serving Institutions and
Asian American, Native American and Pacific
Islander-Serving Institutions.

Initially, we conducted two focus groups
with undergraduate and graduate SLP stu-
dents from one program to explore student
awareness and knowledge of basic palliative
care concepts and their understanding of the
role of SLPs on palliative care teams. The two
focus groups comprised four graduate stu-
dents and four undergraduate students from
the same institution. Table 1 provides demo-
graphic characteristics of these focus group
participants, who volunteered to participate.
The intent behind conducting these focus
groups was to use a participatory research de-
sign process (Cornwall & Jewkes, 1995; Levac
et al., 2019) in which the primary stakehold-
ers (students and future SLPs) were active
participants in this research. Our longer term
goal was to develop palliative care training
modules for use in speech-language pathol-
ogy courses and we wanted to design these
modules by actively engaging students (and
future SLPs), beginning with assessing their
baseline awareness and understanding of pal-
liative care.

Focus group participants actively shared
their awareness and understanding of pallia-
tive care, discussed their learning needs (em-
phasized needing to know more about med-
ical SLP and skills in counseling and having
difficult conversations), and provided
input into the final survey design and
modes of dissemination. The goal of
participatory research methodology is to
allow a transfer of power or authority from
researchers to research participants, giving
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the latter more control and decision making
over the research process. Focus group
participants were informed that they would
be completing a pilot survey, followed by
having discussion with researchers about
palliative care topics, and their exposure
to palliative care concepts in the speech-
language pathology curriculum.

Upon survey completion, focus group par-
ticipants provided researchers feedback on
survey items, ease of understanding, length
of survey, and made suggestions for how
the survey might be administered to their
peers for maximal return and authentic re-
sponses. Subsequently, focus group partici-
pants were asked an identical set of key
questions by the researchers about palliative
care, the role of SLPs in palliative care, ex-
posure to related concepts in their programs
of study, any personal experiences with pal-
liative care and ADs, and their perceptions
about the best ways to introduce this content
into their courses. Focus groups were not
audio-recorded and yet interactions in both
focus group sessions were documented care-
fully via live note-taking by trained research
assistants. Focus group participants were
instructed not to complete any additional
surveys.

Based on the input of focus group partic-
ipants, multiple changes were made to the
pilot survey. First, the lead-in instructions to
the survey were modified to inform student
responders that the survey elicited sensitive
information, included some personal ques-
tions (e.g., about demographics or health
status), and they should attempt all items.
Students also were told that the eventual
goal is to develop learner-centered, curricu-
lar modules on palliative care. Some survey
items were altered to clarify wording or to
simplify questions. Focus group participants
expressed strongly that an electronic survey
would prompt students to look up informa-
tion online, thus potentially resulting in spu-
rious survey outcomes. Thus, a decision was
made to administer the final survey only in
hard copy. Furthermore, focus group mem-
bers suggested that the best survey returns

might be accomplished if surveys were ad-
ministered during a class, with students hav-
ing the option to complete or not complete
the survey.

Data gathered from the eight focus group
participants revealed that all were familiar
with the term “quality of life,” yet only two
could accurately explain the term. The re-
maining six could partially explain QoL. Six
out of eight participants had heard the term
“palliative care”; only two of these six partici-
pants accurately explained the term. All eight
participants reported having heard the terms
hospice or “hospice care”; none were able to
explain it accurately. Five of eight were incor-
rect in their understanding (e.g., describing
hospice as intensive care, or as assistance
with activities of daily living) and three were
partially correct. When asked about ADs, six
out of eight participants had never heard
this term. Of the two participants who had
heard the term, only one explained it cor-
rectly and the other was incorrect. When
reporting familiarity and knowledge about a
term, focus group members attributed their
awareness to a combination of personal and
academic experiences. For both undergradu-
ate and graduate students in the focus groups,
frequent dissociations were noted between
recognition of a term or a concept and
the ability to explain it accurately. All focus
group participants expressed strong interest
in learning more about palliative care. When
provided an introduction to palliative care,
clinical services that fall under palliative care,
and examples of how SLPs work on pallia-
tive care teams, focus group members readily
saw the fit with SLP curriculum. Focus group
participants also provided keen insights
about courses and instructional experiences
(e.g., service learning, clinical practicum)
in which palliative care training could be
embedded.

Among the graduate student focus group
participants, one had just completed a med-
ical SLP externship and another was begin-
ning such an externship. Graduate students
in the focus group expressed interest in re-
ceiving resources and attending professional
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development workshops on palliative care.
Another insight shared by focus group mem-
bers was that they reported limited to no
opportunity to think about their own mor-
tality, or their own wishes in the context of
health care decision making. They expressed
thoughtful concern that discussing EoL topics
could be stressful and may elicit strong emo-
tions from some students.

Based on the collective feedback from fo-
cus group participants, the final survey was
a 27-item survey with 11 items pertaining
to participant demographics (e.g., undergrad-
uate or graduate status, age, gender, race,
ethnicity, bilingual status, first-generation col-
lege student, first-generation American, and
personal/family history of chronic or life-
limiting health conditions). Another 16 items
probed respondent knowledge about expo-
sure to terms and definitions of palliative care,
AD, hospice, QoL (see Table 2 for sample sur-
vey items), and in what contexts or courses
(if any) they had learned these concepts, and
whether these courses had been in the SLP
department or other departments. Permis-
sion was obtained from instructors of select
classes to administer surveys at the begin-

Table 2. Sample survey items

ning of class. Learners signed a short consent
statement before completing the survey. No
financial incentive was offered for completing
the survey.

Following survey collection, a total of 110
SLP students completed surveys across two
sites. Site 1 yielded 70 completed surveys
(50 graduate students, 17 undergraduates,
and three respondents who did not specify
undergraduate or graduate status) and Site 2
yielded 40 completed surveys (all graduate
students). Survey data were collected with-
out identifying information from responders.
Table 3 provides a demographic snapshot of
survey respondents by site of data collection.
These demographic data illustrate that our
sample was diverse in race/ethnicity (41% of
respondents who provided these data), lan-
guage status (48% reported native bilingual
fluency), status as a first-generation college
student (27%), chronic health condition in
self/family (43%), and life-limiting condition
in self/family (17%). Table 4 shows how the
four concepts of palliative care, hospice, ADs,
and QoL were defined with examples of
correct and incorrect descriptions from stu-
dent surveys.

Type of Question No. of Items

Sample Items

Demographic questions 11
(multiple-choice or
yes-no questions)

Palliative care-specific 16
questions
Short-answer questions 7
Narrative response 9
questions

Are you fluent in a language besides English?
Are you a first-generation college student, i.e.,
are you among the first in your family to

attend college?
Do you or does anyone close to you have a
serious health condition?

Have you heard the term “palliative care”?

Have you heard the term “advance directives”?

Has the term “palliative care” been discussed
in your speech-language pathology classes?

Please explain what you understand by the
term “hospice” or “hospice care.”

Please explain what you understand by the
term “quality of life.”

In what context have you heard the term
“advance directives”?




Table 3. Speech-language pathologist student demographic data (z = 110)
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Student Status

Site 1

10 students

38 students 26 students

19 first-generation 21 first-

50 graduate students 65 women 27 White, 8 Asian,

generation
Americans

college

8 Latinx, 6 bi/

5 men

17 undergraduate

students

students

multiracial, and

21 declined to state

3 unknown

Site 2

21 students 9 students

15 students

11 first-generation 5 first-

40 graduate students 37 women 21 White, 9 Asian,

generation
Americans

college

3 bi/multiracial,

3 men

students

and 7 declined to state

DATA ANALYSIS

Data from the surveys were entered using a
data codebook developed by the researchers.
Key components of terms being defined were
established a priori and a scoring system used
to categorize terms as correctly defined, par-
tially correct, or incorrect. Survey data were
analyzed to examine student familiarity with
key terms (Table 5) and ability to explain
terms accurately (Figure 1). Survey data re-
vealed that QoL was the most familiar term
to SLP students who completed the survey,
with 55% of respondents being able to cor-
rectly explain the construct of QoL (Figure 1).
Hospice or hospice care was the second most
familiar term to SLP students, with 43% of
respondents being able to correctly explain
hospice care as related to a terminal phase of
illness. Of our survey sample, palliative care
was the term most frequently misunderstood.
Whereas 72% had heard the term “palliative
care,” only 22% of respondents could accu-
rately explain the meaning or components of
palliative care. The most common errors re-
spondents made were in describing palliative
care as pertinent only to older adults, related
to dysphagia or dementia, or defining it as
care provided only at the end of life. Across
sites, SLP students were least exposed to an
AD and its purpose, with 54% reporting that
they had not heard the term. Of the remaining
respondents who reported familiarity with
ADs, only 27% were able to correctly explain
what ADs were.

Initial data obtained from our focus group
participants (z = 8) forecasted accurately that
QoL was the most recognized or familiar con-
cept, and ADs were the least familiar concept
among survey respondents. Furthermore, fo-
cus group participants’ responses revealed
a dissociation between reporting familiarity
with a concept and being able to accurately
explain the same concept. This finding was
replicated with our larger survey sample. We
probed the understanding of QoL as a con-
struct because palliative care is aimed at im-
proving as much as possible the QoL of a per-
son with a life-limiting condition. Given the
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importance placed on QoL in the SLP curricu-
lum, in the World Health Organization’s Inter-
national Classification of Functioning, Disabil-
ity and Health (WHO, 2001), the SLP Scope
of Practice (ASHA, 2016), and in substantial
research on QoL in persons with communica-
tion disorders (Autism Society, 2019; Chapey
et al., 2000; Hilari & Byng, 2009; Martyr et al.,
2018; Slavych et al., 2013), it was an expected
finding that 55% of survey respondents ac-
curately explained QoL, and another 43% of
respondents partially explained the concept
of QoL.

As an additional step in the analysis, we an-
alyzed qualitatively the content of definitions
provided by survey respondents. Definitions
were analyzed for specific key words and key
words being loosely categorized in main ideas
(Boyatzis, 1998; Saldafa, 2009). In recogniz-
ing the lived experiences of survey respon-
dents, we paid careful attention to personal
experiences shared with chronic and life-
limiting health conditions (Table 3). This anal-
ysis revealed that many respondents reported
chronic health conditions for themselves or
family members, with a smaller percentage
(17%) of our sample reporting serious or
life-limiting conditions. The most common
chronic health conditions reported were
diabetes, asthma, and mental health condi-
tions (e.g., anxiety, depression). The most
common life-limiting conditions reported by
survey respondents were dementia, cancer
(or cancer survivorship), and kidney disease.

In examining the context of where respon-
dents had learned about these concepts, mul-
tiple sources were identified. Undergraduate
students comprised only 17 respondents in
our sample; 12 of these 17 reported some
exposure to concepts related to palliative
care in speech-language pathology classes.
Again, QoL was most frequently reported as
being taught, five of 17 mentioned being
introduced to hospice, and four reporting
explanation of palliative care. Undergradu-
ate students did not report familiarity with
or exposure to ADs. Outside SLP courses,
these respondents identified other courses
and departments where these topics were

QoL
0/40
40/40
21/40: Correct
19/40: Partial
0: Incorrect
1/70
69/70
28/69: Partial
2/39: Incorrect

39/69: Correct

Advance Directives
20/40
20/40

12/20: Correct
8/20: Partial
0: Incorrect

39/70
31/70
17/31: Correct
0: Partial
14/31: Incorrect

Hospice
2/40
38/40
7/38: Partial
12/38: Incorrect
3/70%
66/70
28/66: Correct
0: Partial
38/66: Incorrect

19/38: Correct

Palliative Care
14/40
26/40

4/26: Correct
8/26: Partial

14/26: Incorrect
17/70
53/70

20/53: Correct
8/53: Partial
25/53: Incorrect

quality of life.
20ne person omitted this item.

Reported not having heard the term

Reported having heard the term

Reported not having heard the term
Explanation of concept

Reported having heard the term

Explanation of concept

Site 1
Site 2

Table 5. Summary of survey results

Note. QoL
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Figure 1. Speech-language pathology student understanding of palliative care, hospice, advance direc-
tives, and quality of life. SLP = Speech-language pathologist.

occasionally discussed, including courses on
medical anthropology, ethics, health and well-
ness, history of nursing, and psychology of
grief. Among the graduate students, 42 of
50 graduate students from Site 1 and 22 of
40 at Site 2 reported limited content related
to palliative care in SLP courses on adult
disorders—this most often included QoL.
Overall, graduate students reported minimal
exposure to palliative care and virtually no
exposure to ADs, pediatric palliative care, or
the precise roles of SLPs on palliative care
teams.

Beyond courses for academic credit, stu-
dent respondents revealed additional sources
of information that had influenced their un-
derstanding of palliative care and related
concepts. These included medical television
shows (e.g., Grey’s Anatomy), mainstream
movies (e.g., The Descendants—featuring an
extended discussion of ADs), recent books
by physicians (e.g., The Conversation—
Volandes, 2015, Being Mortal—Gawande,
2014), YouTube videos (e.g., The Last Chap-
ter, lectures by geriatrician and palliative care
advocate, Dr. Atul Gawande), personal expe-
rience (e.g., most often involving a grandpar-
ent or older parent), and medical internship
experiences (for graduate students who had
completed these). These data about sources
of learning for survey respondents also re-
vealed that QoL was the concept they re-
ported as discussed most often, followed by
hospice care. Palliative care and ADs were
rarely identified as having been discussed or

taught about in SLP courses, nor details pro-
vided about the role of SLPs in palliative care.

DISCUSSION

There is an undeniable, increasing demand
for palliative care training among health pro-
fessionals, across health care practice settings
(Meier, 2011; WHO, 2019). This has implica-
tions for curriculum change and considera-
tion of pedagogical approaches most suited
to teach for acquiring the complex clinical
competencies associated with palliative care
service delivery. Significant progress has been
made to improve palliative care education
in medical school curricula for physicians-in-
training (Fitzpatrick et al., 2017) and for nurs-
ing students (O’Shea & Mager, 2019). These
advances have implications for SLPs who are
not being well trained in palliative care, yet
frequently find themselves on palliative care
teams with rising numbers of patients on
their caseloads having life-limiting conditions.
An evidence base has been steadily building
for growing SLP involvement in palliative care
(Chahda et al., 2017; Costello, 2009; Kelly
et al.,, 2016; Krikheli et al., 2017; Pollens,
2004, 2012, 2020 [this issue]; Radford et al.,
2020), the need to better train SLPs in pallia-
tive care (Mahendra et al., 2017; Pascoe et al.,
2018), and how to train future practitioners
(Mathisen et al., 2011; Stead et al., 2020 [this
issue]). Based on the results of this study, un-
dergraduate and graduate SLP students lacked
accurate and complete understanding of
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palliative care concepts and yet had high in-
terest in learning more about palliative care.
Quality of life was the most familiar con-
cept for students (Figure 1), one that was
accurately or partially explained more than
any other concept (Table 5), and most fre-
quently reported by students as being taught
explicitly in SLP curricula. All students of-
fered at least two distinct components of QoL
in their definitions (e.g., patient satisfaction,
physical/mental health), and more than half
consistently listed more than two specific
components of QoL (e.g., discussing WHO'’s
ICF model or contextual factors, life participa-
tion, health status, patient-reported outcome
measures, managing negative effects, family
well-being, and the human right to high QoL).
These results suggest that the concept of
QoL, and by extension, that of optimal life
participation with a serious health condition,
could be a robust instructional hook for in-
troducing palliative care in speech-language
pathology. Expanding instruction in pallia-
tive care could easily include the right to
maximal QoL for persons with serious, life-
limiting, or progressive conditions in adults
(e.g., Alzheimer’s disease, primary progres-
sive aphasia, head and neck cancer) and chil-
dren (e.g., muscular dystrophy, cancers) and
how QoL is contextualized in the work of
SLPs when treating communicative, cogni-
tive, swallowing, and aerodigestive concerns.
Across students from both participating aca-
demic programs, erroneous definitions were
most often provided for the terms “pallia-
tive care” and “advance directives” (Figure
1), confirming that these terms are poorly
understood among SLP graduate students and
require more explicit, thoughtful instruction.
Survey results also indicated that gradu-
ate SLP students have many misconceptions
about palliative care, similar to results re-
ported among medical students (Balon et al.,
2015; Pandey et al., 2015) and physical ther-
apists (Briggs, 2011). The most common mis-
conceptions included student beliefs that (1)
palliative care services are only for older
adults, (2) palliative care services are pro-
vided after a person has exhausted or opts out
of curative treatment options, (3) palliative

care and hospice are synonymous, (4) re-
ceiving palliative care services may somehow
hasten death, (5) confusion of palliative care
with assisted suicide, and (6) palliative care
services are not being viewed as an area in
which rehabilitation disciplines or SLPs have
involvement. These misconceptions revealed
that SLP students were unaware that palliative
care is a critical part of care planning for
all persons with serious conditions, or that
palliative care services often improve patient
symptoms and satisfaction, patient and family
well-being, and QoL (Hughes & Smith, 2014),
while decreasing caregiver burden and treat-
ment costs by reducing unnecessary hospital-
izations (Meier, 2011; WHO, 2018). Further-
more, palliative care services are reported
to confer a survival advantage for patients
(Bakitas et al., 2012; Meier, 2011; Saito et al.,
2011; Temel et al., 2010).

Our findings from this study resonate
strongly with those shared by Stead et al.
(2020, in this issue), as well as by other
researchers (Chahda et al., 2017, 2020; Toner
& Shadden, 2012) and confirm that graduate
SLP students are not being prepared for their
roles in providing palliative care services to
adult and pediatric clients with serious health
conditions and related communication/
swallowing/cognitive disorders. This lack of
awareness and knowledge about palliative
care and the connection with an SLP’s
professional roles and responsibilities is a
problem. Being unprepared in this area likely
reduces SLPs’ perceived self-efficacy and
potentially limits actions clinicians might
take to further develop their knowledge
and skills in palliative care. This, in turn,
likely restricts their involvement as clinicians
in providing competent services to clients
with life-limiting conditions (e.g., cancer,
dementia, amyotrophic lateral sclerosis) and
can contribute to the erroneous conflation
of palliative care with only EoL care for
a terminally ill person. Furthermore, an
incomplete or inaccurate understanding of
the importance of SLPs’ roles in adult and
pediatric palliative care also limits research
on best practices for teaching about palliative
care and delivering palliative services.
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Given our highly diverse student sample
and their cumulative lack of awareness of pal-
liative care concepts, we also reflect on the
racial and ethnic disparities in access to and
utilization of palliative care services (Mukher-
jea et al., 2020, this issue). Mukherjea et al. re-
port that one formidable barrier to providing
equitable palliative care services is the lack
of adequately trained and prepared clinicians
who also are informed about diverse patient
and family cultures. Thus, whereas more and
better training is needed for all prospective
SLPs for their roles in palliative care service
delivery, we present that it is even more
urgent to train diverse students and clinicians
who can then be agents of change and further
inspire the design and delivery of culturally
responsive palliative care services.

In thinking about developing palliative care
content modules for practitioners, Horowitz
et al. (2014) have cautioned that palliative
care competencies are complex and require
clear definition and integration into health
care curricula, lest they be abandoned be-
cause of content overload. This caution is
highly applicable to developing palliative care
content for inclusion in the speech-language
pathology curriculum, so that this important
content can be folded in thoughtfully and
include content on adult and pediatric pal-
liative care in courses on dysphagia, med-
ical speech-language pathology, neurogenic
communication disorders, counseling, aug-
mentative alternative communication, con-
temporary professional issues, or seminars in
ethics. In implementing this type of curricu-
lar change, clinicians and educators need to
join forces so that SLPs may deliver services
that fully encompass their scope of practice.
Finally, when considering ADs, SLP students

REFERENCES

in this study had little to no information about
what an AD is, how it is used, and the reasons
a person would consider having an AD. Such
lack of knowledge about ADs is not merely an
issue of clinical service delivery but a critical
topic pertaining to the right of any person,
with or without a serious health condition, to
make decisions about their own future health
care.

The increasing need for palliative care ser-
vices is reflected in growing advocacy and
urgency for improving training for health
care professionals in this area. As a signa-
ture example, recently, the landmark Pallia-
tive Care and Hospice Education and Training
Act (PCHETA, 2019) legislation passed the
United States House (H.R. 647) and is being
introduced in the U.S. Senate. Furthermore,
there has been a heightened need for pallia-
tive services as health care systems experi-
ence extraordinary strain due to the serious-
ness and high mortality associated with the
COVID 19 pandemic (Armour, 2020). This
seems to be an important juncture when
speech-language pathology professional or-
ganizations and educators should step up to
include palliative care knowledge and skills
in their curriculum and better prepare future
SLPs for this important area of practice. In
forthcoming work informed by this study’s
results, we will report on the efficacy of in-
structional strategies to teach SLPs about pal-
liative care, how to learn about client beliefs
about death and dying, and how to engage
clients with communication disorders in ad-
vance care planning conversations. We hope
that information shared in this article will em-
power readers to embrace the responsibility
to provide education and training about pal-
liative care in academic and clinical settings.

American Cancer Society. (2019). Managing treatments
and side effects. https://www.cancer.org/treatment/
treatments-and-side-effects/palliative-care/supportive-
care-guide.html

American Speech-Language-Hearing Association.
(2016). Scope of practice in speech-language
pathology [scope of practice]. www.asha.org/policy/

Armour, S. (2020, April 2). Coronavirus crisis drives
demand for palliative care. The Wall Street Journal.
https://www.wsj.com/articles/coronavirus-crisis-
drives-demand-for-palliative-care-11585825201

Autism Society. (2019). Quality of life outcomes.
https://www.autism-society.org/about-the-autism-
society/guiding-principles/quality-of-life-outcomes/


https://www.cancer.org/treatment/treatments-and-side-effects/palliative-care/supportive-care-guide.html
www.asha.org/policy/
https://www.wsj.com/articles/coronavirus-crisis-drives-demand-for-palliative-care-11585825201
https://www.autism-society.org/about-the-autism-society/guiding-principles/quality-of-life-outcomes/

Knowledge of Palliative Care and Advance Directives 261

Bakitas, M., Lyons, K. D., Hegel, M. T., & Ahles, T. (2012).
Oncologists’ perspectives on concurrent palliative
care in a National Cancer Institute-designated com-
prehensive cancer center. Palliative Support Care,
11, 415-423.

Balon, R., Motlova, L. B., Beresin, E. V., Coverdale, J. H.,
Louie, A. K., & Roberts, L. W. (2015). A case for
increased medical student and psychiatric resident
education in palliative care. Academic Psychiatry,
40, 203-200.

Barawid, E., Covarrubias, N., Tribuzio, B., & Liao, S.
(2015). The benefits of rehabilitation for palliative
care patients. American Journal of Hospice and
Palliative Medicine, 32(1), 34-43. https://doi.org/10.
1177/1049909113514474

Boyatzis, R. E. (1998). Transforming qualitative infor-
mation: Thematic analysis and code development.
Sage Publications.

Briggs, R. W. (2011). Palliative care. Topics in Geriatric
Rebabilitation, 27(3), 169-170.

Center to Advance Palliative Care. (2018). Palliative
care continues its annual growth trend, according
to latest center to advance palliative care analysis.
https://www.capc.org/about/press-media/press-
releases/2018-2-28/palliative-care-continues-
its-annual-growth-trend-according-latest-center-
advance-palliative-care-analysis/

Centers for Medicare & Medicaid Services. (2019). Hos-
pice. https://www.cms.gov/Medicare/Medicare-Fee-
for-Service-Payment/Hospice

Chahda, L., Carey, L. B., Mathisen, B. A., & Threats, T.
(2020). Speech-language pathologists and adult pal-
liative care in Australia. International Journal of
Speech Language Pathology, 17, 1-13. https://doi.
0rg/10.1080/17549507.2020.1730966

Chahda, L., Mathisen, B. A., & Carey, L. B. (2017). The
role of speech-language pathologists in adult pallia-
tive care. International Journal of Speech Language
Pathology, 19(1), 58-68.

Chapey, R., Duchan, J., Elman, R., Garcia, L., Kagan, A.,
Lyon, J., & Simmons Mackie, N. (2000). Life partici-
pation approach to aphasia: A statement of values for
the future. The ASHA Leader, 5(3), 4-6. http://leader.
pubs.asha.org/article.aspx?articleid=2292586

Cornwall, A., & Jewkes, R. (1995). The use of qualitative
methods: What is participatory research? Social Sci-
ence and Medicine, 41(12), 1667-1676. https://doi.
0rg/10.1016/0277-9536(95)00127-S

Costello, J. M. (2009). Last words, last connections: How
augmentative communication can support children
facing end of life. The ASHA Leader, 14(16), 8-
11.  https://doi.org/10.1044/leader.FTR2.14162009.
8

Dumanovksy, T., Augustin, R., Rogers, M., Lettang, K.,
Meier, D. E., & Morrison, R. S. (2016). The growth
of palliative care in U. S. hospitals: A status report.
Journal of Palliative Medicine, 19(1), 8-15. https:
//doi.org/10.1089/jpm.2015.0351

Ferrell, B. R., Twaddle, M. L., Melnick, A., & Meier, D. E.

(2018). National consensus project practice guide-
lines for quality palliative care, 4th edition. Journal
of Palliative Medicine, 21(12), 1684-1689. https://
doi.org/10.1089/jpm.2018.0431

Fink, L. D. (2013). Creating significant learning experi-
ences: An integrated approach to designing college
courses. Jossey-Bass.

Fitzpatrick, D., Heah, R., Patten, S., & Ward, H. (2017).
Palliative care in undergraduate medical education:
How far have we come? American Journal of Hos-
pice and Palliative Medicine, 34(8), 762-773. https:
//doi.org/10.1177/1049909116659737

Gawande, A. (2014). Being mortal: Medicine and what
matters in the end. Metropolitan Books.

Hanna, E., & Joel, A. (2005). End-of-life decision-making,
quality of life, enteral feeding, and the speech-
language pathologist. Perspectives on Swallowing
and Swallowing Disorders, 14(3),13-18.

Hilari, K., & Byng, S. (2009). Measuring quality of life
in people with aphasia: The stroke specific quality
of life scale. International Journal of Language and
Communication Disorders, 36(S1), 86-91.

Hinson, D., Goldsmith, A.]., & Murray, J. (2014). Dys-
phagia in hospice care: The roles of social work and
speech-language pathologists. Perspectives on Swal-
lowing and Swallowing Disorders, 23(4), 173-186.
https://doi.org/10.1044/sasd23.4.173

Horowitz, R., Gramling, R., & Quill, T. (2014). Palliative
care education in U.S. medical schools. Medical Edu-
cation, 48, 59-65.

Hospice 42 CFR § 418. (2014). GPO--electronic code
of federal regulations. http://www.ecfr.gov/cgi-bin/
text-idx?rng=div5;node=42%3A3.0.1.1.5

Hughes, M. T., & Smith, T. J. (2014). The growth of pal-
liative care in the United States. Annual Review of
Public Health, 35, 459-475. https://doi.org/10.1146/
annurev-publhealth-032013-182406

Institute of Medicine Committee on Approaching Death:
Addressing Key End-of-Life Issues. (2015). Dying in
America: Improving quality and bonoring individ-
ual preferences near the end of life. The National
Academies Press.

Javier, N. S., & Montagnini, M. L. (2011). Rehabilitation
of the hospice and palliative care patient. Journal of
Palliative Medicine, 14(5), 638-648. https://doi.org/
10.1089/jpm.2010.0125

Joint Commission Resources. (2003). Comprebensive ac-
creditation manual for bospitals: The official hand-
book. Oakbrook Terrace, IL: Joint Commission on
Accreditation of Healthcare Organizations.

Kelly, K., Cumming, S., Corry, A., Gilsenan, K., Tamone,
C., Vella, K., & Bogardt, H. (2016). Role of SLPs
in palliative care. Where are we now? Progress in
Palliative Care, 24(6), 315-323. http://dx.doi.org/
10.1080/09699260.2016.1141745

Krikheli, L., Carey, L. B., Mathisen, B. A., Erickson, S., &
Carey-Sargeant, C. L. (2018, November 15). Speech-
language pathologists in pediatric palliative care: A
Delphi study protocol. British Medical Journal of

Copyright © 2020 Wolters Kluwer Health, Inc. Unauthorized reproduction of this article is prohibited.


https://doi.org/10.1177/1049909113514474
https://www.capc.org/about/press-media/press-releases/2018-2-28/palliative-care-continues-its-annual-growth-trend-according-latest-center-advance-palliative-care-analysis/
https://www.cms.gov/Medicare/Medicare-Fee-for-Service-Payment/Hospice
https://doi.org/10.1080/17549507.2020.1730966
http://leader.pubs.asha.org/article.aspx?articleid=2292586
https://doi.org/10.1016/0277-9536(95)00127-S
https://doi.org/10.1044/leader.FTR2.14162009.8
https://doi.org/10.1089/jpm.2015.0351
https://doi.org/10.1089/jpm.2018.0431
https://doi.org/10.1177/1049909116659737
https://doi.org/10.1044/sasd23.4.173
http://www.ecfr.gov/cgi-bin/text-idx?rng=div5;node=42%3A3.0.1.1.5
https://doi.org/10.1146/annurev-publhealth-032013-182406
https://doi.org/10.1089/jpm.2010.0125
http://dx.doi.org/10.1080/09699260.2016.1141745

262 TOPICS IN LANGUAGE DISORDERS/JULY-SEPTEMBER 2020

Supportive and Palliative Care. Advance online pub-
lication. http://dx.doi.org/10.1136/bmjspcare-2018-
001667

Krikheli, L., Mathisen, B. A., & Carey, L. B. (2017).
Speech-language pathology in pediatric palliative
care: A scoping review of role and practice. Inter-
national Journal of Speech-Language Pathology,
20(5), 541-553. https://doi.org/10.1080/17549507.
2017.1337225

Krival, K. (2013). Dysphagia services in nursing homes:
An opportunity for improving patient outcomes
through palliative care. Perspectives on Gerontology,
18(3), 88-103. https://doi.org/10.1044/gero18.3.88

Levac, L., Ronis, S., Cowper-Smith, Y., & Vaccarino, O.
(2019). A scoping review: The utility of participatory
research approaches in psychology. Journal of Com-
munity Psychology, 47(8), 1865-1892. https://doi.
0rg/10.1002/jcop.22231

Lynn, J. (2005). Living long in fragile health: The new
demographics shape end of life care. The Hastings
Center Report, Spec No: S14-18. https:/doi.org/10.
1353/hcr.2005.0096

Mahendra, N., Dickinson, B., & Meade, J-M. (2017). Pal-
liative care across the lifespan: What speech-language
pathologists should know. Workshop, 2017 Annual
ASHA Convention, San Diego, CA.

Martyr, A., Nelis, S. M., Quinn, C., Wu, Y.-T., Lamont,
R. A., Henderson, C., Clarke, R., Hindle, J. V., Thom,
J. M., Jones, 1. R., Morris, R. G., Rusted, J. M., Victor,
C. R, & Clare, L. (2018). Living well with dementia: A
systematic review and correlational meta-analysis of
factors associated with quality of life, well-being, and
life satisfaction in people with dementia. Psychologi-
cal Medicine, 48(13), 2130-2139.

Mathisen, B., Yates, P, & Crofts, P. (2011). Palliative care
curriculum for speech-language pathology students.
International Journal of Language and Communi-
cation Disorders, 46(3), 273-285. https://doi.org/10.
3109/13682822.2010.495739

Meier, D. (2011). Increased access to palliative care and
hospice services: Opportunities to improve value in
healthcare. The Milbank Quarterly, 89(3), 343-380.
https://doi.org/10.1111/j.1468-0009.2011.00632.x

Mukherjea, A., Ali, S., & Smith, J. A. (2020). A hu-
man rights perspective on palliative care: Unraveling
disparities and determinants among Asian American
populations. Topics in Language Disorders, 40(3),
278-295.

National Hospice and Palliative Care Organization.
(2019).  Palliative care or bospice? https:
//www.nhpco.org/wp-content/uploads/2019/04/
PalliativeCare_VS_Hospice.pdf

O’Shea, E.R., & Mager, D. (2019). End-oflife nursing
education: Enhancing nurse knowledge and attitudes.
Applied Nursing Research, 50, 151197. https://doi.
0rg/10.1016/j.apnr.2019.151197

Palliative Care and Hospice Education and Training Act
(PCHETA). (2019). H.R. 647—116th Congress. https:
//www.govtrack.us/congressbills/116/hr647

Pandey, S., Gaire, D., Dhakal, S., Jaishwal, N., Kharal,
P M., & Vaidya, P. (2015). Perception of palliative
care among medical students at a teaching hospital.
Journal of Nepal Medical Association, 53(198), 113-
117.

Pascoe, A., Breen, L.J.,, & Cocks, N. (2018). What is
needed to prepare speech pathologists to work in
adult palliative care? International Journal of Lan-
guage and Communication Disorders, 53(3), 542~
549. https://doi.org/10.1111/1460-6984.12367

Pollens, R. (2004). Role of the speech-language pathol-
ogist in palliative hospice care. Journal of Palliative
Medicine, 7(5), 694-702.

Pollens, R. (2012) Integrating speech-language pathology
services in palliative end-ofife care. Topics in Lan-
guage Disorders, 32 (2), 137-148.

Pollens, R. (2020). Facilitating client ability to commu-
nicate in palliative end-of-life care: Impact of speech-
language pathologists. Topics in Language Disorders,
40(3), 264-277.

Puntil-Sheltman, J. (2013). Clinical decisions regarding
patients with dysphagia and palliative care. Perspec-
tives on Swallowing and Swallowing Disorders,
22(3), 118-123. https://doi.org/10.1044/sasd22.3.
118

Radford, C., Marshall, J., Herbert, A., Irving, H., & Weir,
K. (2020). Risk feeding: An Australian pediatric pal-
liative care perspective. Perspectives on Swallowing
and Swallowing Disorders, 5(2), 515-521. https://
doi.org/10.1044/2020_PERSP-19-00032

Roe, J., & George, R. (2016). When a little may be
just enough? Caring for people with swallowing dif-
ficulties at the end of life, and their caregivers. Per-
spectives on Swallowing and Swallowing Disorders,
13(1), 89-93. https://doi.org/10.1044/persp1.SIG13.
89

Saito, A. M., Landrum, M. B., Neville, B. A., Ayanian, J. Z.,
Weeks, J. C., & Earle, C. C. (2011). Hospice care and
survival among elderly patients with lung cancer.
Journal of Palliative Medicine, 14, 929-939.

Saldafia, J. (2009). The coding manual for qualitative
researchers. Sage Publications.

Singer, A.E., Goebel, J.R, Kim, Y. S.,, Dy, S.M,
Ahluwalia, S. C., Clifford, M., Dzeng, E., O’Hanlon,
C. E., Motala, A., Walling, A. M., Goldberg, J., Meeker,
D., Ochotorena, C., Shanman, R., Cui, M., & Lorenz,
K. A. (2016). Populations and interventions for pallia-
tive and end-of-life care: A systematic review. Journal
of Palliative Medicine, 19(9), 995-1008.

Slavych, B., Engelhoven, A., & Zraick, R. (2013). Quality
of life in persons with voice disorders: A review
of patient-reported outcome measures. International
Journal of Therapy and Rebabilitation, 20(6), 308-
315. https://doi.org/10.12968/ijtr.2013.20.6.308

Smith, P. A. (2020). Palliative care in dysphagia and de-
mentia. Perspectives on Swallowing and Swallowing
Disorders, 5(2), 506-510. https://doi.org/10.1044/
2020_PERSP-19-00038

Stead, A., Dirks, K., Fryer, M., & Wong, S. (2020). Training

Copyright © 2020 Wolters Kluwer Health, Inc. Unauthorized reproduction of this article is prohibited.


http://dx.doi.org/10.1136/bmjspcare-2018-001667
https://doi.org/10.1080/17549507.2017.1337225
https://doi.org/10.1044/gero18.3.88
https://doi.org/10.1002/jcop.22231
https:/doi.org/10.1353/hcr.2005.0096
https://doi.org/10.3109/13682822.2010.495739
https://doi.org/10.1111/j.1468-0009.2011.00632.x
https://www.nhpco.org/wp-content/uploads/2019/04/PalliativeCare_VS_Hospice.pdf
https://doi.org/10.1016/j.apnr.2019.151197
/bib
https://www.govtrack.us/congressbills/116/hr647
https://doi.org/10.1111/1460-6984.12367
https://doi.org/10.1044/sasd22.3.118
https://doi.org/10.1044/2020_PERSP-19-00032
https://doi.org/10.1044/persp1.SIG13.89
https://doi.org/10.12968/ijtr.2013.20.6.308
https://doi.org/10.1044/2020_PERSP-19-00038

Knowledge of Palliative Care and Advance Directives 263

future SLPs for work in end of life & palliative care.
Topics in Language Disorders, 40(3), 233-247.

Stead, A., & McDonnell, C. (2015). Discussing end of life
care: An opportunity. Perspectives on Gerontology,
20, 12-15. https://doi.org/10.1044/ger020.1.12

Stuart, S. (2004). AAC and pediatric palliative care. Per
spectives on Augmentative and Alternative Commu-
nication, 13(4), 12-16.

Taylor, J. E. (2014). Starting with the learner: Designing
learner engagement into the curriculum. In V. C. X.
Wang & V. C. Bryan (Eds.), Andragogical and peda-
gogical methods for curriculum and program devel-
opment (pp. 55-80). IGI Global.

Temel, J. S., Greer, J. A., Muzikansky, A., Gallagher, E. R.,
Admane, S., Jackson, V. A., Dahlin, C. M., Blinderman,
C. D,, Jacobsen, J., Pirl, W. E, Billings, J. A., & Lynch,
T.J. (2010). Early palliative care for patients with
metastatic non-small-cell lung cancer. New England
Journal of Medicine, 363, 733-742.

Toner, M. A., & Shadden, B. B. (2012). End of life: An
overview. Topics In Language Disorders, 32(2), 111-
118.

Vescovich, M. (2015). Holding on and letting go. The
ASHA Leader, 20(2), 48-53. https://doi.org/10.1044/
leader.FTR2.20022015.48

Volandes, A.E. (2015). The conversation: A revolu-
tionary plan for end-of-life care. Bloomsbury Pub-
lishers.

Voyzey, G. (2014). The speech-language pathologist’s
role assessing cultural variations with patients re-
ceiving palliative care. Perspectives on Gerontol-
ogy, 19(3), 100-104. https://doi.org/10.1044/gero19.
3.100

‘Wagner, L. B. (2008). Dysphagia: Legal and ethical issues
in caring for persons at the end-of-life. Perspectives on
Swallowing and Swallowing Disorders, 17(1), 27-
32. https://doi.org/10.1044/sasd17.1.27

Weimer, M. (2013). Learner-centered teaching: Five key
changes to practice (2nd Edition). Jossey-Bass.

World Health Organization. (2001). International Clas-
sification Of Functioning, Disability and Health.
‘World Health Organization.

‘World Health Organization. (2018). Fact sheet on pallia-
tive care. https://www.who.int/en/news-room/fact-
sheets/detail/palliative-care

World Health Organization. (2019). Definition of pal-
liative care. https://www.who.int/cancer/palliatice/
definition/en

Copyright © 2020 Wolters Kluwer Health, Inc. Unauthorized reproduction of this article is prohibited.


https://doi.org/10.1044/gero20.1.12
https://doi.org/10.1044/leader.FTR2.20022015.48
https://doi.org/10.1044/gero19.3.100
https://doi.org/10.1044/sasd17.1.27
https://www.who.int/en/news-room/fact-sheets/detail/palliative-care
https://www.who.int/cancer/palliatice/definition/en

